
T&L 801: Capstone Project               Zuniga 1 
 

 

 

 

 

 

 

 

 

 

Capstone Project: School Improvement Plan 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Patrick Zuniga 

T&L 801 

October 13, 2017 

 



T&L 801: Capstone Project               Zuniga 2 
 

 

 

 

 

 

 

 

 

Capstone Project: School Improvement Plan 

Data Triangulation and Analysis: 

Isaac B. Stevens Middle School is located in Southeastern Washington.  It is located in Pasco, 

Washington and is a part of the Pasco School District.  It is the oldest Middle School in the Pasco 

School District.  Pasco is in close proximity to Kennewick, Washington and Richland, 

Washington, this is important because children often change between the three school districts 

within an academic year or at least one in an academic career, although no known data can 

specifically point to how often or frequent this occurs in a child’s life.  Stevens Middle School is 

one of 22 schools in the Pasco School District, it is one of three middle schools, and it houses 

students from several elementary schools within the Pasco School District, there is no primary 

feeder elementary school.  Currently, Stevens houses 7th and 8th grade students with a total 

population ranging from 644 (2016) to 688 (2017), projections show this number will continue to 

increase.  At the end of the 2016-2017 academic year, Stevens had 46 teachers. 

Some important demographic data to consider when looking at what makes Stevens Middle 

School unique: 

• Since 2013, Stevens has seen a 1.3 percent decrease in White students 
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• Since 2013, Stevens has seen a 1.3 percent increase in minority students 

• Since 2013, Stevens has seen 2.9 percent increase in Hispanic students 

• As of 2017 Hispanics students comprise 90.3 percent of the population, White students 

comprise 7.6 percent of students, “Other1 comprised of 2.1 percent of students. 

• Free and Reduced Rates have risen from 91.6 percent to greater than 95 percent from 

2013 to 2017 

• Transitional Bilingual Rates have been between 35 and 43 percent from 2013 to 2017. 

• Unexcused absent rates have dropped from 1.8 percent in 2013 to 0.4 percent in 2017. 

For the foreseeable future, students at Stevens will be of Hispanic heritage.  Language barriers 

including transitional bilingual, ELL coded students, and challenges associated with expecting to 

learn academics in one language while learning life in another or a combination of the two will 

persist.  Further, slowly growing poverty rates will challenge the amount of time, energy, and 

space that can be devoted to academic work outside of school. 

 Figures that stand out as it relates to the environment in which students are provided to 

learn within: 

• Statistics released in 2016 by Washington’s Office of the Superintendent of Public 

Instruction (OSPI) indicate a student to teacher ratio of 14.9 to one. 

• In core classes, the statistic is 24.9 students to every core teacher 

• According to 2016-2017 Bond Information Packet, Stevens Middle School is at 84 

percent capacity and utilization use 

                                                           
1 Other includes: African-American, Asian-American, American Indian and Alaskan Native, Native Hawaiian and 
other Pacific Islander, and Two or More Races 
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• According to 2016-2017 Bond Information Packet, Stevens Middle School overall 

facility assessment was 65 percent, including a rating of 48/100 in technology 

infrastructure 

Statistical analysis indicates that students are provided with a below average facility to learn 

at, but within a grouping that should reach at least manageable (24.9:1) to optimal (14.9:1) 

student to teacher ratios.  The building itself is underuse in its capacity, but given the 

datedness of the structure and in particular the lack of technological infrastructure challenges 

are presented as being an ideal place for optimal learning.   

 The final aspect of data to consider when it comes to the teaching and learning process is 

the credentials of the teachers.   

• From 2013 to 2017, the range of percentage of teachers with at least Master’s 

Degrees is 67.4 to 76.7 percent. 

• From 2013 to 2017, the range of percentage of years of experience for teachers at 

Stevens is 9.9 to 10.8 percent. 

Stevens Middle School outranks both the Pasco School District and the State of Washington in 

percentage of teachers with Master’s Degrees.  Stevens Middle School is about four years behind 

average experience when compared to the range of Washington State (13.1 to 13.9 years) and 

about one year behind range of average experience in comparison to the Pasco School District 

(10.5 to 11.6).   

Performance on state-mandated tests is the final set of data to be considered in the school 

improvement plan and the triangulation of data: 
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• State-Mandated Testing (SBAC) Literacy rates were between 19 and 26 percent in 2016 

and 2017 (first two years of newly implemented SBAC) for the entire school). 

• No data that can be consistently accessed and summarized is available at the teacher level 

for entire sub groups like ELL or bilingual students. 

• A new ELA curriculum was adopted in 2016. 

• 2016-2017 SBAC ELA statistics for incoming 7th graders indicate that 36 percent of 

students met proficiency standards and 63.9 percent did not meet proficiency standards. 

• In 2016-2017 SBAC ELA statistics for exiting 7th graders indicate that 25.5 students met 

proficiency standards and 74.4 percent were below proficiency standards. 

• The revised ELPA test indicate that 7.5 percent of students tested at Stevens met 

proficiency standards in 2015-2016 and 8.2 percent of students tested met proficiency 

standards in 2016-2017. 

• For the 2017-2018 students entered the academic year in a heterogeneous class of this 

educator as the following: 13 well below literacy standards (44.8 percent), 14 below (48.2 

percent) literacy standards, two as proficient (6.9 percent), and zero as proficient 

(statistics compiled using Homeroom Data Dashboard). 

Performance on high stakes testing like the SBAC and ELPA indicate that there is no existing 

relationship between the learning environment or teacher credentialing.   

Graphs of Data:  

See Appendices I 
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Problem Statement: 

Stevens has an older but acceptable (65 percent) capacity and utilization rating.  Stevens has an 

acceptable learning environment indicated by teacher to student ratios and unexcused absence 

percentages.  Stevens has a teaching staff that is similar in teaching experience and percent of 

Master’s Degrees earned to the Pasco School District and the State of Washington.  The 

conditions to which Stevens Middle School Students are expected to learn indicate that students 

at Stevens should be performing higher than their trend performance in ELA from 2016 to 2017.  

The experience and credentials of the teaching staff at Stevens imply that students at Stevens 

should be performing near or slightly above the Pasco School District and within reasonable 

distance of similar school districts within Washington State.  Stevens School district remains a 

priority school performing well below the 40 percent proficiency threshold. 

Hypothesis: 

Stevens has a unique culture that is barely comparable to other districts within Washington State.  

It is within a large district fed by several elementary schools.  Stevens ethnic culture is signified 

by a supermajority of students of Hispanic descent.  Most of the students at Stevens Middle 

School qualify for free and reduced meals indicating a high level of poverty.  Of the bilingual 

students and English language learners most are Spanish Speakers with a small percentage 

coming from Eastern European countries. To increase proficiency status on high stakes testing 

like the SBAC and ELPA, Stevens Middle School must create paradigms that grow a culture of 

achievement.  A culture of achievement will be predicated on creating learning experiences 

which encourage engagement, production, and completion.  Instead of the aspects of a traditional 

curriculum that emphasizes certain content-area skills and typical pedagogies within ELA, 

Stevens should use autonomy, interest, and relevance to encourage student engagement and 
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motivation.  Further, by using carefully selective tools, these materials can be used to build a 

culture of achievement which merges content, culture, and character into meaningful and 

purposeful learning experiences. 

Measurement Tool: 

The purpose of the measurement tools below is to gain a better understanding of learning 

experiences that will encourage academic engagement and intrinsic motivation through 

autonomy, interest, and relevance (see Appendices II, III, IV)  

Rationale: 

 There is no doubt that correlations between minority, low-achieving, and low 

expectations exist, the question becomes what causes the apathy minority status, a record of low 

achievement among individuals or peer groups, or lack of high expectations by competent 

teachers (Thompson, 2008).  Stevens Middle School not only puts to rest the idea that lack of 

competent teachers creates apathy, Stevens is on par with the Pasco School District and not far 

behind the State of Washington when it comes to teacher credentials (Pasco District Report Card, 

2017).  So, the low performance of students must be predicated on something else.   

Putting into question one’s ethnic background creates the conundrum of social 

Darwinism, in a district located less than 60 miles from Pasco School District, a 2006 study of 

Prosser School District showed that Hispanic students closed the achievement gap on white 

students by 11 percent in 2 years with White students passing state standardized ELA test at 82.5 

percent and Hispanic students passing at 67.6 percent (a gap of 14.9 percent, down 25.9 percent 

from the previous year). This indicates that ethnic culture might matter, but may not explain one-

sided disparities (UW CEL, 2007).  Although socioeconomic status (free and reduced lunch) 
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within Stevens Middle School and its impact on test achievement is worth studying more given 

the high poverty rate, a study by Evans (2015) found no correlation between consumption of free 

and reduced lunch and achievement on standardized tests.   

Some may point to the difference in learning environment between Prosser High School 

and Stevens Middle School.  Upon closer investigation, the learning environment at Stevens is 

similar to other learning environments in the Pasco School District and close to school averages 

throughout the state of Washington.  In fact, in a 2007 New York Times article entitled, “Middle 

school manages the distraction of adolescents,” class size is strongly implied as a reason for New 

York’s Briarcliff Middle School’s continued success, “In one eighth-grade social studies class, 

the 15 students were preparing for a test on the Roaring Twenties by brainstorming about how to 

best study for it.” Stevens competes with this threshold on a teacher to student ratio, although 

core classes jump to 24.9 students to teacher, but even then, experienced educators like those at 

Stevens are most likely used to managing a class of this size.  A study by Chingos and 

Whitehurst (2011) states that core classes between 22-25 between 6th and 9th grades have no 

noticeable impact on achievement.  With that study, Stevens is still within the window of an 

acceptable teacher to student ratio. 

Eliminating teacher credentials as a factor in low achievement is key to understanding the 

problem.  Discussing the realities of class size is also important when determining why students 

are earning low proficiency ratings on the state-mandated ELA tests.  Finally, recognizing that 

culture and poverty rates might play a role in achievement but not a role that relegates a school to 

priority status indicating less than 40 percent of students are passing a given state-mandated 

tests, the curriculum must be modified to encourage engagement and motivation through 

intentional and purposeful learning experiences in reading, speaking and listening, and writing.  
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The current curriculum should be modified or supplemented to communicate intentional 

messages of autonomy, relevance, and interest while incidentally communicating content, 

character, and culture. 

 The first way to empower students to choose to engage in learning is by providing choice.  

Students can be given class newspapers to read that have a variety of articles based on student 

interest compiled from surveys, student discussions, or even based on generational observations 

made through the news and social media.  Students can then be given time to read independently 

in class, they can choose to read a class newspaper, a library or personal book, a story from the 

textbook or supporting literature that has not been assigned, or something off the internet 

approved by the teacher (if available).  By creating a generalized accountability sheet, students 

fill out this document and it is graded once a week although they are encouraged to read for 20 

minutes per day in order to improve their literacy.  The variety of choices allows students to 

choose what they want to read, this autonomy creates a sense of individuality and self-

determination.   

Similarly, students should be given several opportunities to read aloud or discuss 

academically relevant information with their peers, this will create peer-accountability through 

horizontal (peer-to-peer) expectations.  Students can choose not to participate but must be 

reminded often that choosing not to might be teaching them to avoid challenges and might 

impact their ELA scores.  Teachers should strive to connect turn-and-talk and similar activities to 

their weekly learning experience planning to emphasis applying principles of the English 

language by speaking and listening is important. 

Another way to encourage student engagement and motivation for participation is 

through the use of relevant learning experience material.  In most cases, the teacher might find 



T&L 801: Capstone Project               Zuniga 10 
 

that they have to supplement the curriculum with other material.  For example, in the Houghton 

Mifflin Collections ELA curriculum, Collection #2 is called “Seeing is Believing” based on 

perceptions.  To encourage students to read, a teacher might consider using myths and legends 

from other cultures.  Given the realities of Stevens culture, Hispanic myths and legends such as 

Chupacabra or Cucuy could be used to encourage students to learn.  Further, given myths and 

legends affiliated with Washington State Bigfoot or Sasquatch is another reading-based learning 

experience that might be included. 

If trying to teach about minority cultures to build multicultural literacy, it is possible to 

modify the existing curriculum.  In the same collection mentioned above, one of the short stories 

is called “The People Could Fly”, the teacher could use this learning experience to teach about 

African-American culture prior to the United States Civil War.  To promote speaking and 

listening docudramas such as Roots might be shown in class to encourage speaking and listening 

skills with student accountability achieved through the use of listening notes and synthesis 

questions (similar to AVID’s Cornell Notes). 

The final way to promote student engagement and motivation is to use spur interest 

among the student.  Interest is based on what the student wants to learn because it is important to 

them in the here and now.  This might be based on their physical location, their self-perception, 

their generational affiliation, within gender identity, and countless other things to vast to predict.  

Generally speaking, students engage in critical reading activities that lead to writing experiences 

to minimize the need for in-depth research and maximize time spent on the six-step writing 

process.  For example, students might read a series of articles about personal devices and smart 

phone applications.  After finishing the reading analysis worksheets, students would be asked to 

write some sort of extended writing product (generally a five-paragraph essay) from a text-based 
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prompt, “Do you believe personal electronic devices are more good for you or are more bad for 

you?”  Another thing mentioned above might be focusing on character traits, for example after 

engaging in a series of reading experiences about notable Latinos, students are to write an 

expository essay about how one of the activists changed the experiences of Latinos in the United 

States. 

It is challenging to imagine what this might look or feel like without experiencing it.  

School success is founded on individual student performance, several educational institutions 

have some sort of saying that every student matters and that every moment counts.  This implies 

that in an Elliot Eisner type-of-way, individual achievement should be how school success is 

measured.  Unfortunately, school success is currently judged by grade-level performance on 

state-mandated tests and not recognized as reflections of individual student choices, actions, 

behaviors, and outcomes (whether success, stagnation, or failure).  By creating self-

empowerment and individual identity through reading, speaking and listening, and writing 

experienced predicated on autonomy, relevance, and interest school will be implicitly indicating 

to students that their choices matter.  From this empowerment and emphasis on individuality 

constructs to communicate character will be created in which aspiration, determination, 

perseverance, and resilience will be found by most students. Further, if structured carefully the 

most recognized, most powerful, and most positive student-leaders will reinforce those 

characteristics in others.   

Finally, by creating opportunities for self-empowerment and realization of individuality 

and communicating the qualities of positive people, the paradigms for a culture of achievement 

will be created; thus, the intentional and purposeful merging of engagement and character will 

create singular individuals who experience above average rates of achievement in reading, 
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speaking and listening, and writing, but when combined together the individuals create a culture 

of achievement unique to Stevens Middle School. 
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School Improvement Goal #1: 

Gap Statement: The unique identity of Stevens Middle School makes it necessary to build the 

paradigms for a culture of achievement through reading. 

Gap Hypothesis: By using autonomy, relevance, and interest choices will be provided for 

reading-based learning experiences to complement the adopted Literacy Curriculum, individual 

achievement on SBAC (state-mandated) ELA tests will improve. 

Benchmarks: 

1. Year One (7th Grade): Seventy percent of students will improve their SBAC (state-

mandated) ELA test scores by 1.5 percent or higher 

a. Indicator #1 – Comparison of 6th grade to 7th grade SBAC ELA Performance 

b. Indicator #2 – Comparison of quarterly performance on Star Tests 

c. Indicator #3 – Tracking of pages/books/reading-based assignments in gradebook 

2. Year Two (7th & 8th Grade): Eighty percent of students will improve their SBAC ELA 

test scores by 2 percent or higher.  Revisit, revise goal #1, goal #3, and goal #4. 

3. Year Three (7th & 8th Grade): If no revision, 85 percent of students will improve their 

SBAC ELA test scores by 2.5 percent or higher. Revisit, revise goal #1, goal #2, goal #4. 

4. Year Four (7th & 8th Grade): If no revision, 90 percent of students will improve their 

SBAC test scores by 3 percent of higher. Revisit, revise goals #2, goal #3, and goal #4. 

Persons Involved: 

• Administration – Accountability systems for goal-setting, time for goal-setting 

• Assessment Specialist – Data-mining, data-dissemination 

• Teachers – Data-analysis, goal-setting 
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• PLCs – Data-driven discussions, data-ownership, data-sharing, data dashboard discovery 

experiences 

• Students – Time, Energy, Effort, Reflection 

• Parents – Communication of data and goals 

• Significant Persons: ELA Coaches to offer commentary and areas of improvement for 

development, delivery, and assessment of reading-based experiences. 

Non-Traditional Resources: Outside of time, money, normal technology, and additional staff 

1. Copies to make newsletters for each student 

2. Copies to make universal reading accountability sheets 

3. Variety of novels and short stories 

4. Literacy of district data dashboards for access of up to date student statistics 

5. Systems of school wide recognition for students who meet this goal 

Monitoring/Evaluation Plan: 

• Daily: Qualitative Observations on behaviors when reading 

o Evaluate: Student engagement, modify/revise/supplement if necessary 

• Weekly: Reading-based learning experience participation and production (Gradebook) 

o Evaluate: Student production, student conferences if necessary 

• Quarterly: Reading Questionnaire Sheet, Comparative MAPs, Star Testing, or Similar 

Lexile Scores 

o Evaluate: Student score changes, suggest changes to student behavior if 

necessary, refer to counselor if socio-emotional problems are suspected, refer to 

content-based intervention 
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• Semester: Comparative MAPs, Star Testing, or Similar Lexile Scores 

o Evaluate: Student score changes, suggest schedule changes if necessary, refer to 

counselor if socio-economic problems are suspected, refer to systemic 

intervention 

• Yearly: SBAC Performance 

o Evaluate: Student performance, recognize student proficiency, student 

achievement, refer to counselor for drop in score, systemic intervention 

considered 

School Improvement Plan #2: See Appendices IV 

School Improvement Plan #3: See Appendices V 
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Appendices I: Graphs of Data 
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Appendices II: Student Questionnaire for Reading Engagement 

 

Appendices III: Student Questionnaire for Speaking and Listening Engagement 
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Appendices IV: Student Engagement for Writing  
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Appendices V 

School Improvement Goal #2: 

Gap Statement: The unique identity of Stevens Middle School makes it necessary to build the 

paradigms for a culture of achievement through application (speaking and listening) of the 

English language while recognizing the importance of other languages including one’s native 

language (if applicable). 

Gap Hypothesis: During the next academic year, dialogical teaching and learning practices will 

be used to deliver content, culture, and character lessons to encourage student engagement and 

promote speaking and listening skills.  Student performance on individual ELPA sections will 

improve. 

Benchmarks 

1. In the next academic year, 80 percent of student scores will show growth in at least 2 of 

the 5 ELPA tests. 

2. In the second academic year, 90 percent of students will show growth in at least 3 of the 

5 ELPA tests. 

3. In the next academic year, 100 percent of students will participate in short, spoken 

presentations to their peers based on a content, cultural, or character subject of their 

choice in their ELA classes during the next academic year. 

a. Indicator #1 – Frequency of inclusion of activity in learning activity (ie Turn and 

Talk) 

b. Indicator #2 – Qualitative observations of student participation in these 

discussions 
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c. Indicator #3 – Qualitative observations of traits of student-directed conversations. 

4. In the next academic year, students will take listening notes on time in each of their 

classes. 

Persons Involved: 

• Administration – Communication of goals to District, Parents, Community, Time for 

PLC meetings 

• Assessment Coordinators – Data-mining, data-dissemination, simulation of ELPA tests 

such as conversational tests 

• Teachers – Data analysis, goal-setting 

• PLCs – Dialogical teaching and learning experience development, delivery, discussion 

• Students – Time, Energy, Effort, Reflection 

• Parents – Support of application of the English Language 

• Significant Person(s): Technology Specialists for trouble-shooting software or hardware 

needed for speaking and listening activities. 

Non-Traditional Resources: Outside of time, money, normal technology, and additional staff 

1. Teacher websites for easy links to speaking and listening learning experiences 

2. Variety of documentaries, docudramas, and school appropriate videos with subtitles 

3. Video recording equipment 

4. Environments for speaking and listening planned or impromptu quizzes 

5. Headphones with microphones for laptops, Chromebooks, and iPads 

 

 



T&L 801: Capstone Project               Zuniga 22 
 

Monitoring/Evaluation Plan: 

• Daily: Qualitative Observations on behaviors when speaking and listening 

o Evaluate: Student engagement, modify/revise/supplement if necessary 

 

• Weekly: Speaking and listening learning experience participation and production 

(Gradebook) 

o Evaluate: Student production, relevance of student talk, redirect or effective 

communication stems if necessary, consider assigning speaking partners 

• Quarterly: Speaking and Listening Questionnaire Sheet 

o Evaluate: Listening note scores, determine value of dialogical teaching versus 

listening and watching video-based learning stimuli, revise or modify if necessary 

• By Semester Two: Short presentation peer assessments and personal reflection 

o Semester One: refer to specialist if difficulties learning. 

o Semester Two: Discuss student presentations, general observations and advice  

• Yearly: ELPA Scores (If Applicable) 

o Evaluate: ELPA Scores, revise dialogical teaching development, delivery, explore 

different documentaries, docudramas, and movies to include in class; study the 

value of Listening Notes, revise if necessary 
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Appendices VI: School Improvement Goal #3:  

Gap Statement: The unique identity of Stevens Middle School makes it necessary to build the 

paradigms for a culture of achievement through writing. 

Gap Hypothesis: By using autonomy, relevance, and interest choices will be provided for 

writing-based learning experiences to complement the adopted Literacy Curriculum, individual 

achievement on SBAC (state-mandated) ELA tests will improve. 

Benchmarks 

1. In the next academic year, 40 percent of students will earn the rating of proficient on the 

state writing assessment. 

2. In the second academic year, 60 percent of students will earn the rating of proficient on 

the state writing assessment. 

3. In the first academic year, the student will participate in a learning experience buttressed 

upon the six-step writing process 

4. Until further notice, the student will write at least one expository essay, one persuasive 

essay, and one narrative story in their ELA classes. 

a. Indicator #1 – Evidence of effort and percent of completion of expository essay 

b. Indicator #2 – Evidence of effort and percent of completion of persuasive essay 

c. Indicator #3 – Evidence of effort and percent of completion of narrative story. 

Persons Involved: 

• Administration – Communication of goals to District, Parents, Community, Time for 

PLC meetings 
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• Assessment Coordinators – Ideas for prompts, support for students who miss writing 

assessments 

• Teachers – Development, delivery, and assessment of writing-based learning experiences 

• PLCs – Development of prompts, rubrics, best-practices for teaching writing 

• Students – Time, Energy, Effort, Reflection 

• Parents – Support of writing activities outside of school 

• Significant Person(s) – School Security to make sure that students get to and from class 

and writing lab when printing final drafts outside of class. 

Non-Traditional Resources: Outside of time, money, normal technology, and additional staff 

1. Copies for brainstorming prompts, graphic organizers, and outline templates 

2. Extra Paper and Pencils 

3. Extra Thumb Drives 

4. Website construction literacy for teachers 

5. Before school, lunch time, or after school writing academies 

Monitoring/Evaluation Plan: 

• Daily: Qualitative Observations on behaviors when given time to write 

o Evaluate: Student engagement, modify/revise/supplement if necessary 

 

• Weekly: Writing-based learning experience participation and production (Gradebook) 

o Evaluate length and specificity of student responses, provide students with written 

or spoken advice for improvement 

• Quarterly: Writing Questionnaire Sheet, Extended Writing (Essay and Narrative) Scores 
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o Refer to writing academy for struggling writers, refer to assessment coordinators 

for students missing one or more essay(s), refer to specialist if difficulties 

learning. 

• Semester: Extended Writing (Essay and Narrative) Scores 

o Refer to writing academy for struggling writers, refer to assessment coordinators 

for students missing one or more essay(s), refer to specialist if difficulties 

learning. 

• Yearly: SBAC Writing Scores 

o Evaluate: SBAC writing scores, revise writing rubrics if necessary, brainstorm 

future prompts based on successes and challenges of previous year 

 


